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The GOAL of this didactic and pedagogic model is to have a scheme of a SET OF PEDAGOGIC and DIDACTIC ACTIONS 

addressed to make the school more attractive for the Roma Children and their families. 

This set takes its theoretical basis on the experience of the Montessori educative framework, but it is re-framed in order to 

consider the attitude and the needs of the Roma children. 

However, it is not to be considered a “special method” addressed to a needful category of children. The principle herein 

contained are addressed to contribute to create a positive and friendly learning physical and cognitive space, where all the 

children can appreciate the “happiness of learning”. 

 

 

 

 

The goal was to develop the whole personality of the child and her system is based on a strong belief in the spontaneous 

working of the human intellect. Her three primary principles are observation, individual liberty and preparation of the 

environment. These principles and their various practical expressions with children are gradually becoming part of our 

educational system. Modem kindergarten classrooms use the child-sized furniture and didactic materials first introduced by 

Montessori. Such current concepts as individualized learning and readiness programs, manipulative learning, ungraded classes, 

combined age groups, team teaching and open classrooms reflect many of her early insights. 

Parents of young children in the 90's want to feel safe and secure in leaving their children in an environment that provides for 

all of their academic, social and emotional needs. A Montessori environment does meet all of the above needs, but it also 

teaches children an "I can do it" attitude that will ensure their future success in all aspects of their life. 

Below are some characteristics and benefits of the Montessori method: 

 Three year age span of children within the classroom - Older children teaching younger children, sense of community and 

builds self esteem. 

 Self correcting materials within the environment - Children learn through their own errors to make the correct decision 

versus having the teacher point it out to them. 

 Individual learning takes place within the environment - Montessori recognizes that each child learns at a different pace 

and allows that growth to take place. 

 Children are quiet by choice and out of respect for others within the environment - The Montessori classroom allows 

children to return to the "inner peace" that is a natural part of their personalities. 

 There is an emphasis on concrete learning rather than on abstract learning - Children need to experience concepts in 

concrete "hands-on" ways 

 It is a child-centred environment - All the materials are easily within the child's reach and placed on shelves at their levels. 

The tables and chairs are small enough for the children to sit comfortably while the pictures and decorations are placed 

at the children's eye level. 

 The children work for the joy of working and the sense of discovery - Children are natural leaders or "sponges" and 

delight in learning new tasks. Their interests lie in the work itself rather than in the end product. 



 The environment provides a natural sense of discipline - The "ground rules" or expectations of the child are clearly stated 

and are enforced by the children and the teachers. 

 The environment is "prepared" for the children - Everything in the room has a specific place on the shelf. Children are 

orderly by nature and having the room set this way allows them to grow in a very positive way. 

 The teacher plays a very unobtrusive role in the classroom - The children are not motivated by the teacher, but by the 

need for self development. 

The items found on the shelves in the classroom are "materials" rather than "toys." The children "work with the materials" 

rather than "play with the toys." This allows the children to gain the most benefit from the environment by giving them a sense 

of worth - the same sense of worth adults experience as they go to their jobs and do their "work." 

 

Independence 

"Never help a child with a task at which he feels he can succeed." – Maria Montessori. 

“Every child need a “special” education” - Alice Hallgarten  

It was a goal of the traditional Montessori and Hallgarten education in the classrooms to make the child independent and be 

able to do things for himself. This is achieved by giving children opportunities. Opportunities to move, to dress themselves, to 

choose what they want to do, and to help the adults with tasks. When the children are able to do things for themselves there is 

an increase in their self belief, self confidence and esteem that they may carry on throughout their life. 

Observation 

Observation or watching the child is for parents easy to do. We can spend countless hours just watching children and see how 

they are enjoying themselves, exploring their environment. This was the simple method of how Maria Montessori has learned 

about children and developed her theories on child development. She observed without preconceived ideas that helped her 

develop materials that the children needed and were interested in. Observation is also the way adults can learn about what the 

child needs are. For example, if a child starts banging on objects, it means that he has a need for that gross motor activity, so 

give him a drum. If children are pushing things around the room and they need to walk but can't do it themselves yet, help 

them or give them a wagon to push. This is how observation can help create harmony, fulfilling the child's current needs. 

Following the Child 

Follow the child, they will show you what they need to do, what they need to develop in themselves and what area they need 

to be challenged in. “The aim of the children who persevere in their work with an object is certainly not to “learn”; they are 

drawn to it by the needs of their inner life, which must be recognized and developed by its means.” – Maria Montessori. 

From what you have observed from the actions of the children, follow them in what they need to do. If they want to climb, give 

them the opportunity to climb in a safe manner, do not be overprotective. Following the child also means being non-directive, 

do not tell them what to do all the time. Give your child the freedom to choose what he wants or needs to do and to act on his 

own. Do not tell them what they have to do, but rather present them with choices of different materials/toys. Also, stand back 

and watch the child what he does, there is no need to intervene all the time unless he has become really destructive and about 

http://www.dailymontessori.com/dr-maria-montessori/
http://www.dailymontessori.com/dr-maria-montessori/


to hurt himself or others. Knowing when to intervene is a skill parents will learn as they get to know their child and as parents 

have set limits for the child. 

Correcting the Child 

Children make mistakes. They may spill something, drop food unintentionally and so on. There is no need to raise your voice in 

situations like those. Instead, calmly recognize the mistake "oh you've spilled the water…, why don’t we get a cloth and wipe it 

up." This is an opportunity to ask the child to do some valid practical work with you. You will find that children do like to clean 

up as they see it as something adults do. There is no need to blatantly point out a child’s mistake; there is a way to make them 

realize it. For example, with a cloth bib a child who is learning how drink from a glass will find out that if he tips the glass a bit 

too early, the water will spill on him and he will feel it. If they mispronounce a word, there is no need to correct them, but 

rather say the word correctly. Correcting children may result in them being scared to attempt anything in fear of making 

another mistake. 

Children will make mistakes and we need to teach them in a nice manner. Giving the children freedom and choice, supporting 

them in their choice by making sure they are safe, feeding their inquiring minds in a way that they can understand and 

observing their needs and fulfilling these can be the key to helping your children develop their full potential. 

Prepared Environment 

"The teacher’s first duty is to watch over the environment, and this takes precedence over all the rest. His/her influence is 

indirect, but unless it be well done there will be no effective and permanent results of any kind, physical, intellectual or 

spiritual." – Maria Montessori. The prepared environment is important part of Montessori. It is the link for a child to learn from 

adults. Rooms are child sized with activities set up for success and allow freedom of movement and choice. The environment 

has to be safe for the child to explore freely. The environment has to be ready and beautiful for the children so it invites them 

to work. Montessori refers to work as an activity the child does or what many people might call play. She calls this work since it 

is through this that they create themselves and it is not just a play. Their play is their work and they are still enjoying it. The 

adult’s role then is to construct the environment in which they will learn. The development of the child is therefore dependent 

on the environment she or he is in, and this environment also includes the parents. 

Absorbent Mind 

Montessori observed how children learned the language without anyone teaching them. This sparked her idea for the 

"absorbent mind". Children under the age of three do not need to have lessons in order to learn, they simply absorb everything 

in the environment by experiencing it, being part of it. It is therefore important that the environment set up is good, nice and 

positive since this is what the child will absorb whether he chooses to or not. The language of the adult is one that a child will 

easily pick up. Be careful of what you say around them. Even though you think they are not listening, as they may not be able to 

express themselves yet, when they can you will not want them swearing back at you. It is for this reason that one should not try 

to say "No" to a child. We do not want them saying "No" to us rudely. Instead, we say "Stop" when we want to tell children that 

what they are doing is wrong. 

 

 

http://www.dailymontessori.com/montessori/montessori-activities/
http://www.dailymontessori.com/montessori-articles/children-brain-development/


 

 

The pedagogic scheme is divided in three areas related to the development of the personal and social independence of the 

children. 

According to the Alice and Maria's approach we need to create a proper learning environment in order to facilitate the children 

to fell free to express themselves. 

This scheme, following these principles listed below, can try to answer to the question: 

‘How can we, in practice, facilitate this environment for the Roma children?’ 

PEDAGOGIC MAIN POINTS OF REFERENCE: 

 Roma Children are used to learn in an informal and not-formal way  

In European societies, the growing need for more, and more effective, forms of learning (including informal learning), 

personalised to each child's needs, has become an important issue. The rate of change in all aspects of our lives has increased 

remarkably, making it necessary to adjust the way we learn to these new conditions. Personalized Learning implies that learning 

is likely to take place outside and beyond traditional schooling. In parallel to these developments, instructional paradigms are 

changing: teaching and training is becoming more student-oriented and less instructor-oriented, thus requiring a higher degree 

of Self-regulated Learning (SRL).  

Schools have to take into account this perspective involving in the learning path not merely the “time of school” but the entire 

social context. For this reason is very strategic to involve the Roam Parents in this effort. 

 The Roma tradition is diffident toward the institutions. Roma are convinced that the formal education cannot help the 

children to keep their tradition alive 

Learning memories can be used to support the culture of the school life, by helping the children to remember what they have 

done before and plan what they will do next (Azouaou and al, 2003). They can also be used to store personal resources 

potentially useful for the entire class. Children might be invited to tell the stories of their families to give to the other evidence 

of their own stories. The personal and familiar stories could also be facilitated by the presence of Roma parents. This presence 

can be structured, guided and organized in order to produce the hoped effects. The teachers have to prepare the class. The 

presence of Roma has not to be lived as an “exotic” intromission in the school time. To promote this idea all the parents (or 

some of them) coming from different cultures and stories have to be invited. In general, if children could be directly access to 

unstructured resources it is not certain that would lead to efficient learning and the effect couldn’t be an immediate positive 

perception of the diversity. Even if they likely can show a good increase of self-regulated learning abilities.  

 Roma children in some cases are not used to assure a stable presence in school or they are used to change  

It could useful for the teachers involved in the Roma education tracing the previous learners’ activity. The problem of tracing 

the activity is also taken into account by the European debate on Long Life Learning. It can also help to facilitate the activity of 

learners. Some authors consider interactions traces as potential sources for facilitating self-understanding of both environment 

and lessons.  



Appropriation is seen as linked to the vygotskian process of self-development.  

We can argue that the appropriation of self generated content and contexts by children and young people offers impulses for 

their personal development. We consider it to be an urgent educational task to explore the value of these processes of 

appropriation for child development. With reference to Habermas (1995) we know that ICT tools, nowadays really familiar also 

to Roma children, contributes to make feel the children “equal”. It can be felt a sort of cultural colonialism, fighting with the 

concept of natural cultures very proper for Roma people. However, we have to take into account the contribution this ICT tools 

can give to the children’s development. We need also to critically foster a ‘reflexive relationship with the world through 

communicative actions’.  

 Roma children could consider the knowledge proposed by the School as “extraneous” 

According to the Vygotsky idea of “property of learning” we can take advantage of the presence of Roma children in class in 

order to increase the creation of new knowledge. We need to support the contribution of Roma children to the creation of 

contents. It can help to feel the education process more interesting and next.  

A way can be represented by the strong influence of students‟ verbal contribution can have on the self-directed learning during 

the daily proposition of contents. One unique feature of the self-directed learning that occurs in this education context is the 

collaboration students undertake during this time. Teachers can support the level of cooperation even during the individual 

phase of studying, asking students to stay in touch (even by skype if meeting is not possible) provoking each other interaction 

about the topics at hand. Being involved in this context of discussion and cooperative approach can help Roma children to be 

part of the team. In general, it is possible to note that students also discuss and share ideas during self-directed learning, and 

this collaboration also influences their achievement indirectly through the verbal contributions in the reporting phase (for 

instance when they are under examination).Studies show that there is direct relationship between verbal contributions during 

problem analysis phase and the level of rates the students got, not in relationship just with the amount of individual study.  

 Creating a learning and teaching style addressed to promote a better Knowledge of the Roma cultures and traditions 

It is possible to involve the parental context of the Roma children also in order to have more information and to develop 

knowledge about the cultures and tradition of Roma people. This idea is based on principle that are in theory considered very 

common, but whose practise is not always taken into account in the daily school activity. 

 Teach Diversity 

Embracing the principles of diversity taught in school requires everybody to put diversity into practice. That means reworking 

lesson plans, encouraging new, more diverse student activities, inviting 'different' teachers (for instance Roma teachers to 

present their traditions). 

Communication imparts knowledge which can breed understanding. We cannot embrace diversity by remaining set in our ways, 

beliefs and thoughts. Creating a climate of diversity means radically altering the way your school does things. 

 Encourage diversity 

A positive attitude towards the diversity (in general, but in particular referred to Roma people) is to involve all the staff in the 

activity and not just the teachers that are directly involved in the classes with Roma children. All the school has to be a 

“welcoming place”. 

 



The areas involved in the application of the method are three: 

 Creativity and Problem solving 

 Relationship with the parents and family context 

 Writing and reading 

 

 Creativity and Problem solving 

This approach implies the following didactic actions: 

Freedom and spontaneity, including increasing the social competences 

Children have to be invited to give their contribution to all the topics, presenting the topics in ways coming form observation. 

Don't worry too much is the presence in class is not continuous (but stay in relationship with their social context). 

Inviting the children to observe and report (it could be useful to give them some activities related to the observation of the 

environment, in the style of the Montesca calendar (the MC was a didactic activity addressed to stimulate the observation, 

every day the children were requested to include some items as thinks (leaves, stones and minerals, etc.. ), drawings of the 

external changes (what they observe is changing because of the season or because of the human activity, etc...) short stories).  

Sometimes the Roma children present difficulties in writing and reading, teachers can help them creating small groups.  

Stimulating the Use of emotions (stirring up the rational side using the emotional switch) 

Starting the topics with an emotional kick-off (emotional switch). The emotional switch is a stimulation that helps students to 

be ready to accept their own emotional reactions. 

In neurological sciences children’s emotional reactions are usually related to the instinctive evaluation of the different 

situations (Saarni, Harris). In considering the range of emotional reactions also Goleman in his best-seller points out that their 

psychological contribution to the natural heritage of human kind comes from the level of competitiveness required to survive in 

a hostile environment. 

We are used to consider single reactions strictly related to correspondent emotions. In some cases, a situational implication is 

sufficient to be associated to personal feelings. 

Researches point out that especially when the proposed situations are simple and familiar it is quite easy for the children to 

associate a specifically emotion to a specific reaction. 

That determines that emotional reactions could be considered a contribution to the act of learning. Concepts and memories 

associated to specific emotions are usually part of the individual knowledge heritage. 

The switch could be also a moment during which the students are led to associate emotions to concepts. It is possible to use 

any kind of expression as a switch - artistic or conceptual - but it could be also represented by an external experience or a 

meeting with a person related to the topic being taught. 



Some authors define “Emotional Trigger” the concepts, emotions, feelings and also physical sensations (as odours or tastes) 

that one recalls from a slightly hurtful or mildly irritating experience had during the childhood or boyhood. 

To develop a social awareness can be interesting to introduce a Calendar of emotions. the Calendar of emotion is a daily 

journal where the children can note (or drawn what they are feeling) This stimulating activities can be proposed at the very 

beginning of the day, and can involve not all the children daily but just some of them). Basically the question to be answered is 

How I'm felling today? The children can answer expressing their ideas trough the oral expression or they can drawn expressing 

in images what they are feeling. 

Discovery and development 

The activity of discovery is strictly related to the observation and can be defined 

in steps. Every activity of discovery is based on Problems. The problems can be very effective if related to the teaching of 

science. The result is to get used the children to face the facts. A not secondary result is to get used the children (especially the 

Roma ones) to reflect in what they already know about topics proposed by the teachers.  

Discovering main steps: 

1. Children are called to say what is known about a proposed problem (e.g. How Earth is) (the facts). 

2. Children are called to say what they think and identify about the problem, even if very fantastic thinks, getting them used 

to brainstorm their ideas and formulate their hypotheses. 

3. Children are stimulated to identify their learning needs (what they need to learn in order to prove or disprove their 

ideas). 

4. Children are stimulated to research proves (involving their parents and discovering what they know) 

5. It is the case to include activity related to the different traditions (e.g. what the origin of the Earth is in different religions 

and creation myths) if the children don't know, they can ask to their parents 

It can improve the attitude trough observation to develop the conceptual proficiency 

Creative Use of the ICT (experimenting the Wii/Move/kinect games) 

Internet and Multimedia have reshaped the way that information is presented and this involve also Roma children, 

consequently e-learning is becoming a real alternative to traditional classroom learning (Zhang, Zhao, Zhou & Nunamaker, 

2004). 

We propose to take into account the Wee (or other tools) in order to experiment some attractive activities. Schools can use the 

ICT tools for developing some skills (social and physical) 

 attitude to a multitasking approach 

 attitude to a cooperative approach (using strategic games)  

 

 

 



 Relationship with the parents and family context 

Setting of the learning space 

Indication for the setting of the classroom (creation of a space). 

Indication about how to re-think the space - http://www.architizer.com/en_us/blog/dyn/37250/vittra/  

The idea of an educative landscape, one intended to teach, inspire, or otherwise facilitate learning is not new to landscape 

architecture. These intentions are clear in the designs of zoos, arboreta, and interpretive trails.  

The space according to Montessori, is a very relevant element of the educative growth. It has to create a reaction for: 

Inspiring: Experiencing excitement, interest, and motivation to learn about phenomena in the natural and physical world. 

Exploring: Manipulating, testing, experimenting, predicting, questioning, observing, measuring with the intent of making sense 

of the natural world. 

Reflecting: Deriving general principles, patterns, relationships from observation; the actual act of “making sense o:’ such 

relationships. 

Applying: Retesting ideas in new situations; trying things out. 

Connecting: Making meaning, linking ideas with identity, culture, and prior knowledge. 

Just as educative landscapes can act as stepping stones, reinforcing ideas across a range of learning environments, they can also 

create nodes of overlapping social activity, where different social groups can work together in support of learning. Taking this 

direction the school can provides a place for both Roma family and children, creating experiences where a child (and his/her 

family) comes in contact with the same material in two different social environments. It is a place where the child can become 

the teacher, sharing lessons from school, and the family can lend direct social value to these lessons through interest and 

sharing of their own stories and knowledge. 

 

Involving the parents in the school activity 

Most parents want: 

The best for their children, in schooling, as in everything else. For most, this means a high quality education in a caring, effective 

institution. Regular, reliable and accessible information about what the school does and how this affects their children. 

Information that makes sense about their children's progress, achievements and problems. Practical help in identifying ways in 

which they can support their children's learning and development. 

Is this the case regarding Roma people? 

We need first to create a sense of responsibility, involving al the social context but also the institutional context (social services 

and municipal services) 

We can promote some key activities: 

http://www.architizer.com/en_us/blog/dyn/37250/vittra/


 focus group with all the person with responsibility 

 strengthening the evidence of the opportunity at disposal of the Roma families 

The school has to be at the centre of the process (not just educative but also social) 

 

Personal behaviours and prosociality 

It is a theoretical frame, referred to the paradigm that promotes the development of  system of  interpersonal interactions, 

such as co-operation or selflessness, centred on sharing a common and extrinsic interest, around which interpersonal 

interaction take place in order to contribute to achieving  common educative goals. 

The theory of Prosociality comes from the studies on the individual behaviour and is based on some propositions: people 

cooperate not only for self-interested reasons but because they are genuinely concerned about the well being of others, care 

about social norms, and wish to act ethically. 

Prosociality in humans is to a significant degree culturally acquired through complex forms of imitative learning, and specific 

imitative capacities that require some abilities to represent and acquire the intentions and goals of others, as well as their 

motor patterns. 

An act is prosocial when it is addressed not to a personal interest but is done in order to assure a general interest and with this 

act the individuals are aware to stay in an area of respect of rules (even if not written), commonly accepted and made to assure 

the well-being of the social group or community the individuals feel to be part. 

The prosocial acts can be defined as: 

- physical and psychological help 

- sharing the others’ emotions (empathy) 

- meta-verbal approach towards the others’ problems addressed to increase the sense of safeness 

- defending the others against threatens 

- take into account and appreciate the others’ points of view and differences 

 

 

 

 

 

 

 



 Writing and reading 

Ability to the storytelling 

Storytelling develops imagination. It also develops your powers of description. It teaches you to "hold an audience", so people 

listen to you. 

Storytelling helps to appreciate others and yourself. Children discover hidden talents of their own. They can gain more 

confidence and self esteem. Storytelling helps them gain empathy for creatures and people. They can learn truly to value and 

enjoy the Natural World. Roma children can be more motivated if they can write their own stories (among the other more 

classic). 

Storytelling makes all the children laugh and teaches them to make others laugh, or feel emotions. It helps Roma children feel 

part of a group. The group can plan other projects, like outings or visits. Storytelling can improve their lifestyle. 

Through storytelling it is also possible involve the parents or other member of the family. 

Children can be invited to tell a story to a teacher, a group, or a class; even to a whole school, though for that they would need 

get used to build up their voice volume and to improve their self confidence.  

Interpretative and conceptual reading 

Conceptual reading can help Roma children to express their imaginative world. They can be invited to: 

- Say where you got your story from:- for example, a book, a film, a person, their daily life, a dream or your imagination. 

- Use facial expressions, to show the feelings of their characters, their nature or personality, or the situation they are in, e.g. shy 

or cold. 

- Speak in an interpretative action. 

- Fell free to use their gestures. They can be free also to use mime and gesture to "paint the story", like a picture. 

- Take part to Role-play and dialogic experiences. 

- Use other sounds, for example, weather sounds, like wind or rain; happening sounds, like explosions or rustling; animal 

sounds; emotional sounds, like sighs, sobs, yawns. 

- Collect stories from their families, magazines, books, films, videos, TV, people, your own experience and your imagination 

-  Use their natural language asking to translate same expressions asking to the mates to repeat it  

Conceptual expression in reading and writing 

The storytelling side can be also give reference addressed to improve the competence of writing. A way can be to introduce 

short stories inviting the children to write down very short lines perhaps also commenting drawings or picture. We can define 

these stories “the one-minute stories”.  

We can suggest, for instance, to use stories that the children are familiar with. Perhaps, we can also try to introduce gypsy 

versions (together with other particular versions) of very traditional stories, coming from the classic background.  



What we need to ask is relating the writing expression with the storytelling. Teachers have not to be discouraged if the results 

are not very remarkable at the beginning. Roma children can take advantage by enhancing the relationships between 

storytelling and writing. 

We can consider: 

- Performance: to younger children, in school or at a local pre-school, or consider putting on a ‘literature festival' with friends 

and relatives in the audience. 

- Production: with computer software, groups of children can record themselves telling a story and then add computer 

generated sound effects or even add background music. A compilation CD of your best storytellers should sell well. 

- Adaptation: challenge able children with the task of adapting traditional stories, for example setting them in a modern-day 

context. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


